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1. The Economic Freedom Fighters Founding Manifesto emphasises as part of the 7 non-
negotiable pillars, the need to achieve free quality education. Under this pillar, the EFF 
Founding Manifesto emphasises the following, 

a. “Education will be free up to undergraduate level and all pupils and students 
will be provided with adequate learning and teacher-support materials. For 
successful and sustainable economic development and growth, South Africa 
requires a concerted focus on the attainment of skills, education and expertise 
in various fields. The attainment of skills should necessarily respond to the 
massive skills shortages that define existent industries, but the education 
system should also be positioned to assist with new industrial developments. 
The approach to realising this noble objective should include, but not be 
limited to, the alignment of skills to industrial sectors, the expansion of post-
secondary education and training, the transformation of higher education 
and training and the introduction of a new scholarship system that will 
provide educational and training opportunities to South African youth 
studying outside the country so that they can return after learning more than 
would have been possible within South Africa’s borders”. 

 
2. In dealing with this question, this perspective expatiates the Economic Freedom 

Fighters’ analysis of higher education in South Africa and provides solid solutions on 
what is to be done to achieve free quality education which will respond to the 
demands and aspirations of the people of South Africa. To achieve this, the document 
focuses on the following central components; 

A. Historical Overview of Higher Education in South Africa. 
B. The current state and challenges of Higher Education in South Africa. 
C. WHAT IS TO BE DONE? Higher education and training for economic freedom. 
D. The Nature and character of the EFF Students’ Command. 
E. Conclusion. 

 
3. Cogent discussions on these central questions constitute the core of what the 

Economic Freedom Fighters believe should constitute thoroughgoing higher 
education transformation with a view of attaining free quality education for all. The 
perspective is from a perspective articulated in Badat (2010) that “In South Africa, 
social inequalities were embedded and reflected in all spheres of social life, as a 
product of the systemic exclusion of blacks and women under colonialism and 
apartheid. The higher education system was no exception. Social, political and 
economic discrimination and inequalities of a class, race, gender, institutional and 
spatial nature profoundly shaped, and continue to shape, South African higher 
education. Given this, South Africa’s new democratic government committed itself in 
1994 to transforming higher education as well as the inherited apartheid social and 
economic structure and institutionalising a new social order” (Badat, 2010: 4). 
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4. The argument made is that whilst South Africa’s apartheid and colonial past greatly 
shaped the nature, character and content of South Africa’s higher education and 
training sector and sphere, the post 1994 government has just scratched the surface 
in what could have been thorough going higher education and training programme in 
South Africa. The mistake often made by the post 1994 government is to compare its 
achievements against the achievements of the white supremacist, segregationist and 
exclusionary apartheid regime, and not against the mandates, expectations of a post-
colonial inclusive government with massive resources, institutional and policy 
instruments at its disposal. 
 

5. The rate and extent of transformation and radical change in the higher education and 
training sphere should not be mechanically measured against the apartheid regime 
for the simple reason that apartheid was about separate development and 
subjugation of the black majority to white minority rule. In this subjugation, 
deprivation of educational and training institutions and programmes for the black 
majority was an expressed objective and mission.  

 
A. Historical Overview: “Hewers of wood and drawers of water” 
 
6. It is vital to acknowledge that commonly, the relationship between higher education 

and ideology reflects the nature and level of class contradictions in society. The history 
of education struggle in South Africa serves as a testimony to the class contestation of 
higher learning institutions. The then apartheid regime systematically applied racist, 
supremacist policies in education system for class and racial privilege and benefits of 
certain individuals and groups. 
 

7. The nature and character of higher education in South Africa is greatly influenced by 
Hendrik Verwoerd’s proclamation that black should just be limited to basic literary 
and numeracy because they were noting but ‘Hewers of wood and drawers of water”. 
What this meant is that education for ordinary Africans would be limited to activities 
that do not lead to their economic emancipation and emancipation of the black 
majority from economic, social, and political bondage. 
 

8. In the early twentieth century, the twin concerns of the South African state were 
guaranteeing capital accumulation based on cheap unskilled labour and consolidating 
the structures of white political domination and privilege1. Consequently, training and 
education of blacks was not priority. This largely informed the segregationist 
education policy, institutionalised in the political and social spheres of apartheid and 
colonial society. Practically, apartheid education policy meant, inter alia, limited 
funding and access, and inadequate provision of education and training facilities for 
blacks and Africans in particular2. 
 

9. Throughout colonial/apartheid period, social relations in South Africa continued to be 
fundamentally structured along lines of race, class and gender, whilst shaped by the 

 
1 Badat, S. (1999), Black Student Politics, Higher Education and Apartheid: from SASO to SANSCO, 1968-
1990. Human Sciences Research Council, Pretoria, page 48.    
2 Ibid.  
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articulation of racism, capitalism and patriarchy. It is however important to note that 
whilst the ideology of racism and racial prejudice were predominant in determining 
social relations in South African society, the various changing historical forms of 
national oppression and racism in South Africa are organically linked with and have 
provided the fundamental basis for the development of a capitalist economy3. This 
confirms countless other observations made about colonial and apartheid domination 
in South Africa. Joe Slovo once presaged that ‘for all the overt signs of race as the 
mechanism of domination, the legal and institutional domination of the white 
minority over the black majority has its origins in, and is perpetuated by economic 
exploitation4’. 

 
10. This form of racial and class oppression and exploitation determined all spheres of 

South African society, access to education included. Earlier, blacks were only 
instrumental to colonial/apartheid state economic objectives through provision of 
cheap unskilled labour. That is why by 1948; black University students numbered 950, 
a mere 4.6% of total enrolments in South African Universities5. This was to be altered 
consequent of changing economic demands and socio-economic realities that came 
to characterise South African society, during and post colonial/apartheid rule.   

 
11. Adjacent and complimentary to economic exploitation in colonial and apartheid South 

Africa was patriarchy. In the broader South African society, patriarchy entrenched 
gender inequalities, with little regard of race and class. This terrible reality was based 
on a variety of factors, with culture, tradition and religion being predominant factors. 
As a result, women occupied subordinate positions within South African society and 
specifically with regard to access and opportunity in the economic, political and 
educational spheres6. It is not an overstatement that this reality continues to haunt 
the South Africa society, 21 years after democratic dispensation.      

 
12. Whilst patriarchal relations defined colonial/apartheid society, black women were 

severely under-represented in institutions of higher learning. In 1960, women 
constituted 11, 3% of total black enrolments, in 1970 18,9% and in 1975 21,6%7. 
However, the proportions of women enrolled in institutions designated for blacks 
were higher than for the sector as a whole. Accordingly, in black institutions of higher 
learning, black female enrolments by 1960 were marginally greater (13, 1%) than 
when considered across the University sector in its entirety8. In post 
colonial/apartheid South Africa, female enrolments have significantly increased, and 
substantial limitations around that will be discussed below.        

 
13. Following the 1959 Extension of University Education Act, racial and ethnic higher 

education institutions were established. These institutions were designated for blacks 
and deliberately located in impoverished rural areas with limited social infrastructure 

 
3 Dvies, R. O’Meara, D. & Dlamini, S. (1984. The Struggle for South Africa: A reference guide to Movements, 
Organisations and Institutions, Volume 1, page 2  
4 Joe Slovo, 'South Africa - No Middle Road', Southern Africa: The New Politics of Revolution, Penguin, 
Harmondsworth, 1976, p. 118 
5 Malherbe, E.G. (1977). Education in South Africa, Volume 2: 1923-1975. Johannesburg, Juta, page 731 
6 Op Cit, Badat, S. page 56 
7 Ibid, page 70 
8 Department of Bantu Education. (1976) Annual Report, Pretoria, DBE, page 118 
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and amenities9. Notably, these institutions were located in areas removed from the 
political militancy and influences of large cities. The Universities of the Western Cape, 
Zululand, Fort Hare, North, Durban Westville were created as ethnic institutions 
meant for certain ethnic and tribal groups as per the Act.  

 
14. The establishment of racial and ethnic higher education institutions heralded an 

upsurge in enrolments and access of black students to post secondary education. For 
instance, ‘enrolments in Universities rose by almost 400% between 1960 and 1965, 
doubled over the next five years, and increased by more than 100% between 1970 
and 197610’. Access was facilitated inter alia by low fees, state bursaries and loans, 
and the provision of numerous diploma courses requiring only a senior certificate11. 

 
15. The growth of Higher Education sector and black enrolments during that period was 

due to a variety of factors. Amongst these factors was the growth and expansion of 
primary and secondary education12. Most significantly, the expansion of the 
manufacturing industry and the service sector, and the introduction of capital-
intensive technology, required large numbers of black workers who were semi-skilled 
and possessed more than just minimal elementary education13. Besides, the racial 
division of labour was modified to accommodate this new reality. Although flexibility 
and adjustments were dictated by economic imperatives, education policy continued 
to be aimed at the goal of separate development14. 

 
16. South African apartheid government’s determination on separate development 

concerning education policy is evident when looking at the provision of pre higher 
education system. The system was increasingly and more tightly tied to the Bantustan 
civil service, since these territories were given self-governing status, including control 
over education15. Evidently, access of black students to higher education was 
heightened not because the apartheid state was keen on the development of African 
communities and society, but because they aimed at entrenching apartheid 
domination and economic exploitation.   

 
17. Another important historical fact, which continues to haunt South African higher 

education, is black enrolments and access to historically white institutions. Apartheid 
State policy, applied especially in the case of African students, was aimed at directing 
black students to the black H.E institutions or the University of South Africa (UNISA)16. 
However, this began to change from the late 1960s.       

 
B. Post-apartheid Higher Education.  

 
18. As has been illustrated above, higher education access was extensively shaped by the 

socio-economic and political priorities of the apartheid separate development 
 

9 Op Cit. Badat, S. page 61 
10 Wolpe, H. (1988). Race, Class and Apartheid State. London: UNESCO/James Currey, page 5.  
11 Op Cit. Badat, S. page 62 
12 Op Cit. Wolpe, H.  
13 Op Cit. Badat, S. page 63 
14 Ibid.  
15 Ibid.  
16 Ibid. 
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programme. After the democratic dispensation, higher education have been 
fundamentally altered and aimed at addressing and responding to South African 
developmental needs, whilst ensuring that apartheid socio-political setbacks are 
redressed. In his assessment of Higher Education goals, policy initiatives and critical 
challenges & issues, Saleem Badat argues that the needs of a democratic South Africa 
are “crystallised in the Reconstruction and Development Programme (RDP), as 
fourfold commitments: first, ‘meeting basic needs of people’; second, ‘developing our 
human resources’; third, ‘building the economy’; and fourth ‘democratising the state 
and society’”17. South African higher education is predicated to produce both 
qualitative and quantitative skills and knowledge to the South African unequal, yet 
growing economy.       

 
19. There is an acknowledgment nevertheless, that the identified roles ought to happen 

within a global economy, which is increasingly dependent on knowledge and 
information. The Higher Education White paper acknowledge that globalisation, and 
integration into the global economy, and neo-liberalism as the dominant ideology of 
globalisation, are highly unlikely to enable South Africa to achieve ‘economic 
reconstruction, political democratisation, development, and redistributive social 
policies aimed at equity18’. 

 
20. Whilst these are hypothetically the aims of higher education in South Africa, based on 

the conceptualisation of the development framework (RDP) South African adopted in 
1994, questions still arise as to whether presently; the South African government has 
placed higher education access and equity as one of its urgent priorities. The shift from 
the developmental RDP to market orientated Growth, Employment and Redistribution 
(GEAR) strategy has somehow confused socio-economic roles the state has to 
spearhead in the South African transitional and developmental trajectory. A 
replacement of a developmental policy with an economic strategy would surely 
mesmerise South African priorities and strategies in terms of redress and equity 
challenges; more especially that the latter was not satisfactorily discussed with 
important role players in the South African transition, notably labour and civil society. 
This somehow explains the chopping and changing which has characterised Higher 
Education strategies and approaches on funding and enrolments over the last 21 
years.  

 
21. Achievements and progressive developments in the Higher Education sector since 

democratic dispensation cannot be underplayed whatsoever. The post apartheid state 
has significantly contributed in meeting access and equity challenges that confronted 
the country during the earlier period pf democratic transition. The deracialisation of 
the student body is a factor worth celebrating and appreciating, since it has been the 
embodiment of equity in South African higher education. The proportion of black 
students in total university increased from 32% in 1990 to 60% in 2000, while in 
Technikons (presently known as Universities of Technology) it rose from 32% to 72% 

 
17 Cloete, N., Pillay, P., Badat, S., Moja, T., (2004), National Policy & a Regional Response in South African 
Higher Education, Cape Town, David Phillip, page 3.   
18 Department of Education. (1997), Education White Paper 3: A Programme for the Transformation of 
Higher Education  



DRAFT 1: NOT FOR CIRCULATION AND NOT FOR QUOTING: 

 6 

over the same period19. It is instructive to note that equity growth was however not 
complimented by sufficient growth in general student numbers. In the eight years 
after 1994, higher education enrolments had only grown by 74, 000 or 13%20. This was 
mainly due to the productivity of the school system.    

 
22. Moreover, gender equity improved in higher education between 1993 and 200021. 

Whereas in 1993, 43% of students were female, their proportion increased to 53% in 
200022. The changes in gender and racial students enrolments, however did not 
translate into equity in the distribution of female and black students across academic 
programmes, as well as at higher levels of post-graduate training. Black and 
specifically female students tend to be clustered in the humanities, and thereof 
remain under-represented in science, engineering, technology and business 
management23.  

 
23. Despite this reality, throughput and graduation rates of black students have not 

improved24. It is disheartening, since access without success is simply no access. This 
is recurrently blamed on poor pre higher education schooling, insufficient and/or 
ineffective academic development programmes, and most essentially, funding. For 
instance, a survey of students who were academically in good standing, but dropped 
out, in the University of the Western Cape (UWC), indicated that 10% said that they 
would register at another institution and 86% indicated that they did not return for 
financial reasons25. A Telephone survey at the Port Elizabeth Technikon revealed a 
similar trend26. This raises questions around the National Student Financial Aid 
Scheme (NSFAS) at institutional levels. Certainly, NSFAS has significantly contributed 
to equity and redress factors in the Higher Education sector, yet its effectiveness 
should not be measured on mere statistics, but vis-à-vis its optimal capacity to 
contribute.     
 

24. Incapacity of Higher Education and Training in South Africa: The crisis of Higher 
Education in South Africa is one that has been identified in the Founding Manifesto of 
the Economic Freedom Fighters. In the EFF, Founding Manifesto, the following 
observation is made,  

“The post-secondary education and training capacity in South Africa presently 
does not respond to the quantities of aspirant students produced by the 
general education system. General education produces more than 1 million 
young people annually who graduate without any hope of further education 
or drop out of school for varied reasons, chief among them the problem of 
being excluded from opportunity along with many other socioeconomic 
reasons in the wake of widespread inadequate teaching methodologies. These 
learners should be provided with opportunities for post-secondary training, 

 
19 Op Cit. Cloete, N et al, page 54 
20 Department of Education. (2003). Higher Education Management Information System. Pretoria 
21 Op Cit. Cloete, N et al, page 31 
22 Ibid.  
23 Ibid.  
24 Inid, page 64 
25 University of Western Cape. (1999). A Survey of Non-Returning Students, Cape Town, page 1 
26 Quoted in Op Cit. Cloete, N et al, page 65 
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education and development through mechanisms which that will include 
higher education institutions, further education and training colleges, support 
for small, medium and micro-sized enterprises (SMME), and various other 
forms of vocational training”. 

To illustrate this point, the EFF conducted research on the number of applications each and 
every institution of Higher Learning received versus the number the institution of Higher 
Learning can accommodate for academic year 2015. Below are the discoveries of what came 
out of the research we conducted with regards to some of the institutions of higher learning 
in South Africa:  

INSTITUTION OF HIGHER LEARNING: NUMBER OF 
APPLICATIONS 
FOR ACADEMIC 

YEAR 2015: 

NUMBER 
OF 

SPAPCES 
AVAILABLE 
FOR FIRST 

YEAR: 

University of Stellenbosch  23 818 4 900 

University of Cape Town 23 600  4000 

University of the Witwatersrand, Johannesburg 54 000 6400 

Cape Peninsula University of Technology  31 601 9285 

Durban University of Technology  79 000 7200 

Mangosuthu University of Technology  40 000  3500 

Nelson Mandela Metropolitan University  31 620 5 850 

University of Kwazulu Natal  90 000 8 400 

North West University 23 200 9 471 

University of Zululand  71000 3900 
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25. The table above defines all public institutions of higher learning in South Africa, 
wherein tens of thousands of students apply for admission into institutions of higher 
learning and cannot be admitted because of lack of spaces. In the case of the 
University of Johannesburg, a stampede led to death of a parent who was part of a 
queue to seek admission for her child in a University that had an unreasonable number 
of applications.  

 
26. This crisis of a general education system that produces hundreds of thousands of 

children, and yet fewer spaces at post-secondary higher education and training sphere 
is one of the reasons why there is massive youth unemployment in South Africa. 
Children are denied access to education because government does not provide 
enough spaces for higher education and training post-secondary level. 
 

27. The close to 1 million children that are produced by the general education system 
includes all the students who write the senior national certificate and those who drop 
out or are excluded from other grades, and deserve to be absorbed into some sort of 
higher education and training institutions and programmes provided by the State.  
 

28. Quality Higher Education: Whilst equity challenges are being met, there is a view, 
which contends that ‘an exclusive concentration on the issue of equity/redress can 
lead to its unadulterated privileging at the expense of quality, which could result in 
compromising the goal of producing high quality graduates with the requisite 
knowledge, competencies and skills27’. Conversely, ‘an exclusive focus on quality and 
standards can result in equity being retarded or delayed and therefore no or limited 
erosion of the racial and gender character of the high level occupational structure28’. 
The Department of Education as part of its objectives of the recently proposed 
Student Enrolment Planning in Higher Education (SEPHE), stated the need ‘to enhance 
quality, in particular, throughout and graduation rates29.    

 
 

29. South Africa remains one of the most unequal societies in the world, with almost half 
of the population unemployed and/or leaving in absolute poverty, and youth 
unemployment rate almost at 60%30. With this reality, the effectiveness of South 
African higher education in meeting developmental challenges is highly questionable. 
This is not to suggest whatsoever that higher education should be fully responsible for 
creation of employment opportunities and addressing these socio-economic realities. 
It is to suggest although, that the quality of higher in South African is hollow and 
annulled. Students continue to be educated and socialised in the higher education 
system to seek individual solutions to collective challenges of society. This is a 
fundamental weakness of the whole access and equity rhetoric in higher education, 
since its objectives and outcomes in society are not instantly recognizable.   

 

 
27 Ibid, page 21 
28 Ibid.  
29 Department of Education. (2004). Student Enrolment Planning in Public Higher Education, Pretoria, page 
4.  
30 African National Congress. (2005). DISCUSSION DOCUMENT: DEVELOPMENT AND UNDERDEVELOPMENT 
LEARNING FROM EXPERIENCE TO OVERCOME THE TWO-ECONOMY DIVIDE ANC National General Council 2005  



DRAFT 1: NOT FOR CIRCULATION AND NOT FOR QUOTING: 

 9 

30. There is currently no or ineffective programme on curriculum review to respond to 
South African specific needs and challenges, such as underdevelopment, poverty, 
unemployment and HIV/AIDS. Documents emanating from the Ministries of 
Education, Labour, and Trade and Industry, and many government commissioned 
reports express concern about the shortage of high-level personnel shortage due to 
the small intake of students in a number of important fields31. On the other hand, 
there is the inadequacy of new and recently employed graduates to respond to 
demands of changing economy and society32. Government, the public service and the 
private sector are increasingly questioning the quality of recruits from Universities and 
Technikons, the nature and appropriateness of their qualifications and training and 
the international competitiveness of graduates in some fields33. Most certainly, this is 
a worrying factor, which vulgarises and defeats access and equity in South African 
higher education.   
 

31. The most important intervention in ensuring quality education across institutions of 
higher learning will be standardisation of the curriculum in all institutions of higher 
learning and training, such that an Accounting degree at the University of Limpopo is 
of the same value and content at an Accounting degree at the University of Cape 
Town. This does not mean that the degrees and qualifications that are considered are 
more qualitative should be degraded, but those that are considered to be of less 
quality should be upgraded to internationally competitive standards. 
 

32. Autonomy and Academic Freedom: In South African Higher Education, academic 
freedom is understood within the context of T.B.Davie formula (“our freedom from 
external interference in (a) who shall teach, (b) what we teach, (c) how we teach, and 
(d) whom we teach”)34. The Higher Education White Paper of 1997 defined 
institutional autonomy as ‘high degree of self-regulation and administrative 
independence with respect to student admissions, curriculum, methods of teaching 
and assessment, research, establishment of academic regulations and the internal 
management of resources generated from private and public sources35’. The White 
paper goes further to explicate that ‘there is no moral basis for using the principle of 
institutional autonomy as a pretext for resisting democratic change or in defence of 
mismanagement36’.   

 
33. Now, the State accords absolute self-governing authority to higher education 

institutions, yet binding them to democratic principles and correct management on 
moral basis. It is not an overstatement that whilst academic freedom is a 
constitutional principle and a pillar of South Africa’s constitutionalism, it has been 
practically used for regressive purposes and outcomes in the South African Higher 
education transformation trajectory. Whilst discussions are undergoing on monitoring 
and evaluation of institutional adherence to democratic change, government has not 

 
31 Op Cit, Cloete, N et al, page 34.  
32 Ibid. 
33 Ibid.  
34 Du Toit, A. (2001). Revisiting Academic Freedom in South Africa: Current Issues and Challenges, 
Commission on Higher Education Transformation (CHET), Cape Town, page 2. see 
http://www.chet.org.za/papers/Dutoit.doc  
35 Op Cit, Department of Education. (1997).  
36 Ibid.  
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played a plausible role in ensuring that institutions are internally transformed 
concerning institutional cultures, administrative/academic staff demographics and 
responsiveness to social needs as outlined in the RDP, and White paper objectives for 
South African higher education.  

 
34. The reality is that part of apartheid remnants and legacy in Higher Education, are 

administrative systems, personnel, and ideologies that constituted the backbone of 
apartheid education policy and social relations. To believe that the ostensible 
democratic forums and structures (Senate, Council, Forum and SRC) created to run 
Universities and Universities of Technology will play a redress and equity and/or 
transformation roles is to be very naive. Councils continue to undermine these other 
structures and endorse counter development and transformation policies. Councils 
have been crystallised into ruling and opposing factions and cabals, always embroiled 
in power brokering and struggles. At times, Councils form unholy alliances with 
institutional management to take decisions through inappropriate processes, which 
are not inclusive of relevant and affected stakeholders. Quite providentially, these 
structures take decisions in full knowledge that anyway they are protected by 
academic freedom and institutional autonomy. 

 
35. These structures are somehow complacent in that they are not vigorously monitored 

and evaluated as to whether they are meeting the challenges they ought to meet, and 
the fact that the largest stakeholders in higher education, i.e. Students, are 
qualitatively and quantitatively underrepresented in structures of governance, except 
Student Representative Councils. This mostly emanates from lack of support, 
mishandling of continuity processes, denial to access to information and generally 
capacity to make meaningful contributions in governance structures. SRCs have been 
reduced to some powerless appendages of Management, and at times used for 
inappropriate activities.   

 
36. Evidently, institutional Councils as established by the Higher Education Act have not 

been complimentary to the transformational and developmental roles, which Higher 
Education ought to play in the country. They have further not been helpful in assisting 
access and equity in higher education, since they continuously and at times blindly 
endorse fee increments; with little consideration of socio-economic impacts to 
disadvantaged students. There is a need to evaluate and re-asses the continued 
existence, effectiveness and character of institutional governance structures currently 
in place. We should begin to ask some of the relevant questions in relation to higher 
education governance structures. Are Councils correctly formulated and constituted 
to govern institutions of higher learning? How are these structures helping the South 
African society address developmental and economic challenges we are presently 
confronting?  

 
37. It is a well-known reality that South Africa is still in transition from political, economic 

and social oppression. Higher Education, as has been illustrated above, was one of the 
tools used to oppress, exclude and exploit the black population in the South African 
society. Now, after gaining political power and influence, is there a necessity to 
bestow our trust in apartheid created demographics in institutions of higher learning 
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to independently discharge teaching and research roles, with the hope that they will 
address the country’s economic and developmental challenges. If apartheid 
intervened in higher education to ensure that the country’s separate development 
strategy is fulfilled, what holds the current state from assisting, through intervention, 
a programme for a correct and necessary socio-economic change? Is academic 
freedom really in the interests of the South African majority? Surely, there is a need 
for a certain degree of intervention with the aim to transform, not damage the sector, 
and observably, the resounding question is how and when?           
 

38. While interventions could be a necessary way to speed up transformation of higher 
education, a concern should be raised that the current government is defined by 
almost inherent incapacity to do perform its tasks adequately. There are very few 
cases where government’s interventions are qualitatively commendable, but this 
should not rule out the reality that a progressive government for economic freedom 
should play a leading role in transforming higher education and training.   

 
39. State and Institutions of Higher Learning: Whilst institutional governance structures 

have not been useful in pushing the access and equity objective, the DoE and/or 
State’s role in higher education is indecisive and wishy-washy. Since the democratic 
dawn, government policy has centred on the importance of transformation and 
meeting South African challenges and social needs, yet progress is not satisfactory, 
whilst plausible on certain aspects. Of note shall be the curriculum review necessity, 
since access to an education that inflicts and instils in young South Africans, ideologies 
that have helped exploit and oppress the African continent for centuries, is just 
worthless. The discussion is aware of the ongoing discussion and consultations 
spearheaded by the CHE on monitoring and evaluation, and equally aware of the fact 
that much input is being canvassed from sectors, which will conspicuously prefer the 
status quo.  

 
40. Supervising of higher education is long overdue and was once hinted on in a discussion 

paper from the National Commission on Higher Education, which presaged that ‘state 
sees its task as supervising the higher education system to ensure academic quality 
and maintain certain level of accountability37’. Whilst this has happened and currently 
happening through the CHE quality assurance programme, it does not help in 
addressing the equity and access objectives, and the responsiveness of higher 
education to societal needs. There is a possibility of a qualitative and accountable 
higher education, which might remain elitist, and only addressing concerns of the few 
in society, and that is not what we aim to achieve as a country.  
 

C. WHAT IS TO BE DONE? Higher education and training for economic freedom. 
 

41. Higher Education and training constitutes a critical component in the struggle for 
economic freedom, and here we explain what will constitute transformed higher 
education and training in South Africa. As addressed in the Founding Manifesto of the 

 
37 National Commission on Higher Education (NCHE). (1996). Report: A Framework for Transformation; 
Pretoria, HSRC Publications, Section 5.3.  
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EFF, Higher Education and training transformation should necessarily encapsulate the 
following:   

a. Introduction of free quality education for all. 
b. alignment of skills to industrial sectors,  
c. the expansion of post-secondary education and training,  
d. the transformation of higher education and training and the  
e. introduction of a new scholarship system that will provide educational and 

training opportunities to South African youth studying outside the country 
so that they can return after learning more than would have been possible 
within South Africa’s borders”. 
 

42. To achieve all these objectives, the political and strategic leadership of higher 
education should be radically changed, and instead of a Ministry of Higher Education, 
a body comprising of representatives of Government, Labour, Civil Society, Students, 
Workers, and Private sector should be constituted to be responsible for Higher 
Education and Training in South Africa. This body will be responsible for the following: 

a. Admissions and enrolment policies of all institutions of higher learning. 
b. Allocation of annual budgets to institutions of higher learning and training. 
c. Appointment of institutional managers such as Vice Chancellors. 
d. Closing the gap between former historically disadvantaged institutions and 

historically advantaged institutions. 
e. Ensuring that there is adequate spread of suitably qualified Professors and 

other Academics across all institutions of Higher Learning. 
f. Standardisation of curriculum across all institutions of higher learning with the 

aim of ensuring that all academic programmes issued by all institutions of 
higher learning are of equal quality and globally competitive standards.  

g. Improvement and sustenance of Professors and Academics’ remuneration and 
welfare in all institutions of higher learning. 

h. Determination of infrastructure needed for higher education and training 
expansion. 

i. Interventions in institutions that do not meet the nationally set objectives. 
j. Normalisation and standardisation of institutional fees prior to the 

introduction of free education for all. 
k. Find measures to assess and prevent the high dropout rates in Higher 

Education Institutions and create post-matric programmes that will re-
incorporate those who are no able to cope with academic pressure and make 
them active participants of the economy.  

l. Ensure there is a direct link between basic education curriculum and the 
higher education curriculum where secondary school education adequately 
equips learners to cope in Higher Education Institutions. Academic support 
should also be provided to learners who come from extremely 
disadvantaged schools to ensure a smoother transition to Higher Education 
and them having access to a support base that will ensure they complete 
their qualifications despite weak foundations. 
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43. The Ministry approach to higher education has proven to be ineffective and often 
laden with inconsistencies and lack of continuity whenever political leadership is 
changed. Higher education in its nature requires an inclusive and participatory 
leadership ethos which will determine the interests of the country and reduce the 
massive disparities that exists in institutions of higher learning. Even after the merger 
of many institutions of higher learning, the disparities and inequalities that exist 
amongst SA’s institutions of higher learning are massive.  

 
44. A new model on the relationship of the State to Higher Education should be 

considered, and will lead to a higher education system that is integrated and provides 
all round quality and responds to the needs of the people. A Chartered Accountant 
trained in the University of Venda should be as competent as an Accountant training 
in the University of the Western Cape, and this can only be normalised through an 
inclusive body which is not trapped into often inconsistent political objectives and 
missions. 
 
 
 

a. Free quality education for all:  
 

45. By free quality education for all, we refer to fee-free quality higher education for all. 
What this means is that instead of collecting fees from individual students in order to 
provide them with education, institutions of higher learning should be adequately 
funded through a central system so that the recipients of higher education and 
training are not bound to pay any fees. 
 

46. Free quality education also means that South Africa’s education system should be 
liberated from the orthodox indoctrination which has defined it for many years due to 
its colonial-cum-apartheid system and neo-liberal post-apartheid. Institutions of 
higher learning should be bastions of free thoughts and contending ideas, where 
superior logic triumphs, and not suppressed because it is not part of the curriculum. 
 

47. The Fee free quality education should be funded through the introduction of 
education tax for private individuals and corporates, which should be set at minimum 
of 2% for individuals’ annual income and minimum of 5% for corporations’ annual 
revenue. The education tax should be collected specifically for higher education and 
training purposes, and nothing else. The whole country should be mobilised behind 
the need to improve education and training capacity. 
 

48. Prior to introduction of free quality education for all, the EFF and the EFF Students’ 
Command should fight to the banning of financial exclusions of students who have 
been academically re-admitted in institution of higher learning. Through their re-
admissions processes and systems, institutions of higher learning have mechanisms to 
determine if a student is eligible for academic re-admission and is suitable for 
academic progress, and if they so find, financial exclusion should be illegal. It is 
politically, morally and ideologically unjustifiable to financially exclude students who 
have demonstrated academic potential or potential to make academic progress. 
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49. Universities that have financially excluded academically students on the basis of 
money should be persuaded to bring back those students and allow them to complete 
their studies, because despite high levels of unemployment in South Africa, chances 
of employment for those who have qualifications are higher than for those who do 
not have qualifications.   
 

50. Ban universities from adding interest on overdue fees and from withholding 
degrees. As the above statement, chances of employment are higher for those who 
have qualifications than those without qualifications. Students must rather be 
offered an interest free payment plan by the universities where they will pay the 
universities once employed. 

 
51. The EFF and the EFF Student’s Command should also mobilise students and civil 

society towards the cancellation of NSFAS debt. 
 

 
b. Alignment of skills to industrial sectors:  

 
52. Higher Education and training should be closely linked to practical work in order to 

train capable students with adequate knowledge and experience of what they are 
doing. Very few academic qualifications programmes in South Africa’s institutions of 
higher learning and training are linked to actual work and industrial training and this 
is totally inappropriate. Such kind of training is similar to teaching potential drivers 
how to drive in theory, and expect them to be drivers without practical driving 
training. 
 

53. Those who are studying electrical engineering should practically interact with 
industries that deal with electrical engineering. Those who are studying law should 
interact with the country legal system and allocated certain legal responsibilities. 
Those who are studying accounting should perform practical work of assisting small 
and medium enterprises with accounting systems and methods while they are still 
students. This should apply to all spheres of education with the aim of relating and 
linking theoretical education with practice.  
 

c. The expansion of post-secondary training and education:  
 

54. As illustrated above, South Africa urgently needs to radically expand the post-
secondary and education sphere with the aim of absorbing all students that are 
produced by General education and absorb those who could not be absorbed in the 
previous generations to students. This practically will mean the following that the 
following is done: 

i. Expanding the capacity of the existing Higher Education and training 
institutions by 100% in a space of 10 years. 

ii. Building additional institutions of higher learning and training with the aim 
of a minimum of 2 institutions of higher learning and training per District. 

iii. Massive investment into training and development of Academic Staff with 
reasonable remuneration and working conditions by encouraging the best 
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performing students to take the Teaching profession at Higher Education 
and Training Level.  

iv. Gradually transforming the University of South Africa to have a contact and 
full-time component Higher Learning to avoid the high failure rates 
associated with distance learning. 

v. Usage of advanced cotemporary technology to provide distance learning.  
 

55. Whilst a significant number of black students have had access to higher education, 
their access to science, technology and engineering sectors has been comparatively 
minimal. These sectors are very critical to the transformation, enhancement and 
harnessing of the South African economy, specifically its continued integration into 
the global market. Predominantly, this lack of access to the identified sectors is due to 
poor pre higher education system, which does not sufficiently prepare students from 
disadvantaged backgrounds (predominantly black) sufficiently for a highly 
sophisticated higher education.  

 
56. Access to science, technology and engineering programmes ought to be enhanced 

through state-led programmes and projects of attracting more black students to the 
sector. There however must be consideration of the fact that this reality is interlinked 
with other factors, such as funding of black students and academic support 
programmes for those who gain access and concomitant realities. Therefore a 
comprehensive programme should be adopted and/or bolstered (if existent) to 
respond to this undesirable phenomenon.  
 

d. introduction of a new scholarship system that will provide 
educational and training opportunities to South African youth 
studying outside the country so that they can return after learning 
more than would have been possible within South Africa’s borders 

 
57. In dealing with this question, the EFF Founding Manifesto is a primary source of 

reference and it says, “a new scholarship funded by government, state-owned 
enterprises and the private sector should be established to fund suitably qualified 
students accepted in the best universities around the world. The South African 
government, at various levels, is already contributing to the education and training of 
medical doctors and other health professionals in Cuba. This should be radically 
expanded to a minimum of 10 000 students sent annually to various countries to attain 
skills, education and expertise on different, but critical, fields by 2016. The number of 
students sent to the best universities around the world should be reflective of South 
Africa’s demographics in terms of race, gender and class. Emphasis should be placed 
on the fact that the students sent to the best universities should have shown capacity 
to make progress because they should, indeed, make progress. These students will 
later contribute to the country’s socioeconomic development, economy and 
knowledge development” 

 
58. Indeed a scholarship should be established to fund students who seek to further their 

studies in other parts of the world and this should be dedicatedly funded, harnessed 
and enhanced by the State.  
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D. THE EFF STUDENTS’ COMMAND  
 
59. All these noble objectives require a radical and determined students’ movement, 

which should advocate for radical higher education transformation for economic 
freedom with the necessary clarity. Whilst there have been students’ organisations in 
South Africa for a very long time, and in the post 1994 period, there has never been a 
radical and capable students’ movement, particularly since the beginning of the 21st 
century. 
 

60. In the mid to late 1990s, South Africa’s students’ movement begun to diminish and 
faded into insignificance in the post 2000 period. The strength of a student movement 
should necessarily be gauged against its capacity to influence the whole of society and 
set a national and even international discourse on key issues and areas of interest. In 
South Africa, the mid to late 1990s and the post 2000 period never saw any major 
programmes led and influenced by students. Students are often forgotten as a political 
or social force in South Africa, and carry no political or social weight because there is 
no student movement. 
 

61. There is no student movement in South Africa, particularly when gauged against the 
1960s student movement of the Black Consciousness Movement, which 
conceptualised a political struggle, defined the methods of struggle, and mobilised 
virtually all sections of society behind the struggle for freedom amidst heavy 
suppression and intimidation. Virtually all political activists who joined politics in the 
1960s were influenced by the black consciousness movement, whose origin is 
indisputably the student movement. 
 

62. The country-wide militancy that followed the June 16 1976 uprisings was influenced 
by the student movement. The impact of the June 16 students uprisings in Soweto 
and subsequently other parts of South Africa is so profound and squarely within the 
reasons why the regime considered relinquishing political power. White monopoly 
capital was also shaken by the militancy displayed by students and begun a process 
which listened to the cries of oppressed black majority. 
 

63. In the early 1990s, the student movement played a significant role in raising the levels 
of consciousness on the political developments that were taking place after the 
unbanning of the liberation movements and release of political prisoners. The student 
movement also played in role is advocating for turning institutions of higher learning 
into institutions for people’s power. In the mid to late 1990s, the voice of the student 
movement begun to fade and post 2000 was insignificant.  
 

64. The EFF SC fills the void left for many decades by recurrent generations of students’ 
organisations, which often focused on internal reformist and bread and butter issues 
affecting students and never partook in serious community political and ideological 
struggles. The EFF SC fills the void left by students’ organisations that are aligned to 
the ruling party and give true meaning to what a student movement is and should be. 
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65. Like the economic emancipation movement, the EFF, the EFF SC ascribes to the 
struggle for economic freedom and is guided by the Founding Manifesto of the EFF. 
The EFF SC’s ideological and political pillars are the 7 pillars for economic freedom in 
our lifetime, and its ideological lenses are Marxist-Leninist Fanonian in the manner in 
which the EFF has conceptualised its lenses and microscope of society.  
 

66. The EFF SC draws inspiration from Steve Biko and Tsietsi Mashinini generations, and 
dynamically relate with community struggles in a manner that will mobilise the whole 
society behind the struggle for economic freedom. It is on this basis that the founding 
principles of the EFF SC are the following: 
 

a. Mobilising students behind the struggle for economic freedom, embodied in 
the EFF Founding Manifesto. 

b. Pursuit of radical higher education transformation with the aim towards free, 
quality education. 

c. Championing the interests of students and all workers in institutions of 
higher learning. 

d. Building a dynamic relationship between students and community struggles 
and campaigns. 

e. Participating in progressive international campaigns and programmes.  
f. Promoting academic and research excellence and progress. 
g. Contributing to intellectual and ideological discourse in a manner that seeks 

to promote the struggle for economic freedom.  
 

67. All leaders and members of the EFF SC should strive to understand and internalise the 
7 Cardinal Pillars for economic freedom in our lifetime and the 7 principles of the EFF 
SC. The EFF SC should pursue these pillars and principles in a manner it deems suitable 
and should show the necessary militancy and discipline which will lead all students 
behind the struggle for economic freedom. The EFF SC will mobilise all students, or 
majority of them behind the struggle for economic freedom. 

 
68. In its pursuit of higher education transformation, the EFF SC will do everything in its 

power to fight for free quality education for all. This will include development of 
thorough and informed perspectives with case studies on the feasibility of free quality 
education for all. This will include public awareness campaigns and programmes to 
mobilise, educate and agitate society behind the struggle for free quality education. 
This will include massive students and community protests to demand free quality 
education from the State and from private corporations. 
 

69. In championing the interests of students, the EFF will ensure that following define all 
students in institutions of higher learning: 
 

i. All students should have funding for their studies. 
ii. All students should have adequate learning, teaching and research 

materials, including access to computer labs with consistent internet 
connection. 

iii. All students should have food. 
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iv. All students should have residence and accommodation. 
v. All students should be safe and secured in the University and 

residences. 
vi. All students should have access to free sanitary towels. 

vii. All students should have access to free quality healthcare in the 
institution of higher learning, including emergency services to 
residences.  

viii. All students should have an opportunity to participate in sporting 
activities of their own choosing. 

ix. All students should have the opportunity to participate in legal religious 
activities of their own choosing, and not forced to religious sects. 

 
70. In championing the interests of workers, the EFF SC will ensure that workers are 

protected and given the following rights and necessities in the institutions where the 
EFF SC exists: 

i. EFF SC will work with workers to ensure that no worker in the 
institution of higher learning and training is employed by labour 
brokers or on contracts. 

ii. EFF SC will work with workers to ensure that no worker in the 
institution of higher learning and training is paid a salary that is below 
R4500. 

iii. EFF SC will work with workers to ensure that no worker in the 
institution of higher learning and training is dismissed without fair 
hearing and processes. 

iv. EFF SC will work with workers to ensure that no worker in the 
institution of higher learning and training is made to work overtime 
without due benefits. 

v. EFF SC will work with workers to ensure that no worker in the 
institution of higher learning and training is subjected to hazardous 
working conditions. 
 

71. In building a dynamic relationship between students and community struggles, the 
EFF SC will lead campaigns and programmes that involve all communities, and engage 
in practical programmes which improve the wellbeing of communities. The EFF SC 
should learn from the 1960s generation of the student movement by initiating 
programmes which will add value and knowledge to ordinary people.   
 

72. In participating in progressive international campaigns, the EFF SC should put in 
practice the internationalist character of the EFF and lead campaigns and programmes 
for international solidarity and support. The EFF SC should also be a member of 
progressive international students’ formations and also build bilateral relations with 
progressive students’ formations from other parts of the world.  

 
73. In promoting academic excellence and research, the EFF SC should promote and 

practice academic excellence and research. All National leaders of the EFF SC should 
be students who have demonstrated academic excellence and should at all times 
encourage students to pay attention to their studies. 
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74. In Contributing to intellectual and ideological discourse in a manner that seek to 
promote the struggle for economic freedom, the EFF should always lead and sustain 
ideological debates on the importance of the struggle for economic freedom in our 
lifetime.  
 

75. This way, the EFF SC will be at the forefront of a vibrant student movement 
 
CONCLUSION  
 

76. Higher education and training in South Africa requires radical transformation, and the 
key components proposed in this perspective constitute radical transformation. This 
requires a militant, vibrant and capable student movement to champion. The EFF SC 
should be guided by these transformative interventions and use its founding principles 
to fight for a transformed higher education. 

 
 
 
 
SUGGESTED EFFSC PROGRAMME OF ACTION 
 
Each EFF Student Command Team can adopt 3 schools in the neighbouring townships or rural 
areas where they can offer an after-school programme to grade 9’s, 11’s and 12s. 
This programme is to be held for one hour after school for Grade 11’s focusing on career 
guidance, mentoring and life skills and the curriculum guiding these sessions should also be 
guided by EFF’s ideology and manifestos. We can have a ratio of 5/6 learners per mentor and 
that mentor can be assigned to those learners the whole year, or semester should their study 
programme change. This is to develop a solid relationship between the mentors and the 
learners and ensure continuity. 
Sessions for grade 9’s and grade 12’s can be held quarterly, focusing on subject choice for 
grade 9s and careers, universities and applications for grade 12s. 
 
EFF and EFF Student Command can also look into a micro-grant system to assist deserving 
learners to apply to university and for NSFAS. 
 
When resources allow we can fundraise for and provide a mobile info centre that can be 
availed to the learners monthly, or the EFF Student Command Team can book its institutions’ 
computer labs and co-ordinate a day where they can teach learners basic computer skills, a 
large proportion of our learners are computer illiterate yet they will use computers for their 
entire university career. 
 
Background 
 
One other factor that contributes to such high dropout rates in Universities, besides our 
primary and secondary schooling under-equipping learners for post-matric education, 
especially those from disadvantaged communities is students attempting to follow through 
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with careers without knowing what they entail, being forced to compromise because they 
did not know what subjects to choose in grade 9, and the lack of motivation that ensues. 
 
Perhaps more crucially, many learners are not even aware of the opportunities that exist 
beyond high school, resulting in thousands joining the ranks of the unemployed for 
extended periods of time, despite achieving their Matric. 
 
There is a lack of knowledge and information to learners living in the townships and rural 
areas , where many parents and teachers who have received Bantu Education under the 
Apartheid government remain bound to and thus only knowledgeable of, the low-skilled 
jobs this ‘education’ provided for. Parents and guardians are hence unable to provide the 
necessary mentorship and career guidance and these schools do not have learner support 
centres such as career guidance, resource centres and career expos where they can get this 
information as their counterparts from advantaged schools. 
 
The existing social and economic landscape in underprivileged areas is preventing young 
South Africans from significantly progressing in our democracy. In an economy with major 
skills shortages, a tertiary qualification enables a graduate to improve the income and 
quality of life of their family dramatically and to contribute to the development of a nation. 
Many opportunities for tertiary study, learnerships and financial assistance exist. However, 
learners in South Africa’s poorest areas have difficulty accessing these opportunities. Lack of 
Internet access makes valuable information unattainable. Poor writing skills and limited 
English literacy handicap their ability to market their true potential in application forms and 
interviews. Lack of support from teachers and parents makes maintaining motivation 
difficult. 
 
Furthermore, structures within schools are such that learners often make career-crippling 
decisions early in their education. Learners are required to choose subjects for Grade 12 in 
their Grade 9 year, which they often do without access to adequate information.  Selecting 
the ‘wrong’ combination of subjects can permanently preclude learners from accessing a 
wide range of careers and tertiary educational opportunities. 
The introduction of Maths Literacy has made things worse as more learners are encouraged 
or forced to take it without considering the crippling effects it has on their post-matric 
options.  
 
Many learners become disillusioned by their environments and lose ambition for an 
improved future. In an environment where many learners are involved in gangsterism and 
drugs, talented, ambitious learners often battle to remain motivated. This cycle may create 
on going social problems and prevent learners from a better, attainable future. The above 
program could be a solution to this. 
 
How EFF benefits from the above program 

• More visibility in communities creating space where EFF would be approached to 
assist in other community struggles. 

• Can create and test a model basic learner support and education program we can 
implement when we govern 



DRAFT 1: NOT FOR CIRCULATION AND NOT FOR QUOTING: 

 21 

• Establish relationships with schools and learners to ensure continuity of the Student 
Command Team and transfer of institutional memory. When students enrol in 
Universities, they are bound to look for familiar faces and want to get involved in 
programs that have assisted to get them where they are. Learners we have already 
interacted with while in high school will be best equipped to execute our programs 
how they should.   

• The mentors can take this opportunity to educate the learners about EFF policies 
and ideology and encourage them to start conversations in their communities. EFF 
does after all offer solution to all society’s problems but we have not taken the time 
to fully engage our people about what we offer. 

• We are able to reference and have evidence that in such and such a community we 
have assisted so many learners with A,B and C and this is where they ended up, 
communities and parents are forever indebted to NGO’s that assist them or their 
children in anyway, we should capitalise on this. 

• Learners that have been through this program are more motivated and schools 
achieve a higher pass rate than before, this would also be crucial for referencing 
purposes and to assist with attaining raw data to inform the suggestion made in 
paragraph 42 (l) 
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